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The ERWC Template
• The idea to create a template came from Marsha Zandi of the 

Sweetwater district in San Diego, in the summer of 2003. 
• ERWC has had four main template versions, pilot, 1.0, 2.0, and 

3.0. 
• Each template revision came about through intense discussion 

of what to add, what to subtract, and what to modify, based on 
teacher feedback, research, and new ideas from committee 
members.



Advantages of an Assignment Template
• Consistency of design 
• Easier alignment with standards 
• Proven pedagogical strategies 
• Repetition facilitates transfer



Disadvantages
• The design doesn’t fit all possible texts and assignments 
• Teachers and students vary in style, needs, and abilities 
• The design can make alternative possibilities hard to see 
• A long, complex template may produce length and complexity 

where short and simple might do 



Concerns and Questions
• Backwards mapping (We plan the beginning with the end in mind. How much should we 

preview the end at the beginning?) 
• Gradual release of responsibility (If the goal is independent learning, when does scaffolding 

help and when does it hinder? How do we know?) 
• Self-teaching (What you teach yourself, you remember for a lifetime. How can we facilitate 

such independence?) 
• Connection (We want connections in all directions—text to text, reading to writing, student 

to issue, strategy to task, present task to future problem-solving. How do we make those 
connections, yet stay focused?) 

• Perceived Utility (We attend to and value what seems useful, but the use of a strategy is not 
always immediately apparent. How can we cultivate persistence in the face of a lack of 
perceived utility? How can we make the utility of a strategy appear?) 

• Engagement (Is engagement the product of a formula, i.e. Connection + Strategy + Utility + 
Goal? How do we implement this formula in the classroom?) 

• Transfer (Is transfer a product of sustained engagement? How do we design lessons with 
engagement in mind?)



Flexible Module Planner
• A template with a list of tasks and concerns, but no hard 

sequence 
• background knowledge 
• the lifeworld of the student 
• vocabulary 
• potential difficulties 
• rhetorical concepts 
• writing task



Templates for Transfer



Arcs and Spirals



Transfer of Learning
“Transfer means that the learner acquires knowledge and skills 
in one setting and carries them over to other settings that may 
be very different [...]” (Perkins 111) (original emphasis).



Transfer of Learning



Acts of Transfer

Transfer of Learning from…

reading to writing ELA classes to other content areas

literary texts to informational texts high school to college

rhetorical analysis to literary analysis school to career

home to school literature to life

one assignment to the next ?



The Challenge of Transfer



Teaching for Depth and Independence
• Procedural knowledge 
• Conceptual knowledge



Gradual Release of Responsibility
• Focus Lessons: The teacher models his or her thinking and 

understanding of the content for students. 
• Guided Instruction: The teacher prompts, questions, facilitates, or 

leads students through tasks that increase their understanding of the 
content.  

• Collaborative Learning: Students problem solve, discuss, negotiate, 
and think with their peers. 

• Independent work: Students practice independently with applying 
information in new ways. 

• This model can be summarized as “I do, we do, you do together, you 
do alone.”



Types of Reader-Response
• Individual Reader-Response (first take) 
• Social Reader-Response (negotiating meaning in peer groups) 
• Guided Reader-Response (teacher input) 
• Evolving Reader-Response (reflecting on the interpretive 

process) 
• Critical Reader-Response (expert opinion)



Reader-Response Implemented
• Quick Take: Skim the poem very quickly (maybe 2-3 minutes).  Answer these 

“first impression” questions:  
• What does this poem seem to be about? 
• What connection do you feel between this poem and your own experience? 
• What questions does this poem make you ask? 

• Longer Take: Re-read the poem, spending 10-15 minutes.  Think about your 
answers to the questions in Activity 1.  Check to see if your answers have 
changed. 

• Group Share: In a small group of four or five, share your impressions of the 
poem, one by one. 

• Negotiating Meaning: Discuss each question as a group.  Try to come to a 
consensus about the answers. 

•  Writing about the Poem: In a well-developed paragraph or two, describe the 
evolution of your understanding of this poem.



Aaron DeRosa’s Template for Longer 
Literary Texts
• Establish teaching and learning goals for the text 
• Preview the text 
• Read the text 
• Re-read the text (what might be called “close reading") 
• Post-read “assessment”



The “Using Kenneth Burke” Mini-Module
• Tell the students what they are going to learn and how they are going to use 

it (I do). 
• Ask students to think about “scene” words, words that name or define a 

location or context (We do). 
• Ask students to write “a paragraph about how where you grew up (scene) 

influenced who you are as a person” (You do). 
• Ask students to read my short introduction to Burke’s pentad (“You do” 

because they are reading, but really “I do” because my article is essentially 
functioning as a lecture in this case). 

• Use the pentad to analyze Black Panther (We do). 
• Ask students in groups to apply the pentad to analyze other popular movies 

(You do together). 
• Choose a movie and write a paper using the pentad (You do alone).





Teaching Literature for Transfer
• Procedural knowledge 
• Conceptual knowledge





Repurposing  
the ERWC Assignment Template
Examining the Structure of the Text  
Students practice descriptive plot outlining as a strategy for examining how 
the novelist develops and supports his themes through the actions or events of 
the plot. This activity thus engages students in a rhetorical analysis of plot 
structure. Students can draw on their experience in creating descriptive 
outlines of expository texts to create a descriptive plot outline of Haddon’s 
novel. 







Summarizing and Responding
Several chapters in the novel seem to sidestep from the main action to offer 
deeper insights into Christopher’s way of thinking. These chapters sometimes 
interrupt the narrative at critical moments, shifting the focus from the plot to 
Christopher’s thoughts and personal history. Understanding what these special 
reflections or digressions are saying can be key to analyzing Mark Haddon’s 
theme(s), or comments about the human experience.  
By summarizing and responding to these special chapters, you will be 
preparing to make interpretive arguments about the meaning of The Curious 
Incident of the Dog in the Night-Time.





And all I could see would be stars.



Annotating and Questioning the Text 
Annotating a text enables readers to explore more deeply how a text works 
to inform or persuade its readers. Begin by reading (or re-reading) Chapters 
131 and 137. As you reread the text, annotate it by making marginal 
notations (e.g., asking questions, expressing surprise, disagreeing, 
elaborating, and noting any instances of confusion). 

Then discuss the questions that follow with a partner: 
• What do you notice about the style and content of each chapter? 
• How are these chapters similar? How are they different? 
• What is the significance of these chapters?



Chapter 131: “These are some of the reasons why I hate yellow 
and brown.” 

Chapter 137: “The next day Father said he was sorry that he 
had hit me and he didn’t mean to.”







I see everything.



Synthesizing Multiple Perspectives 

STEP ONE: What story does Christopher Boone tell through the book he is writing? 
What story does Christopher’s mother tell in her letters to her son? What story 
does Mark Haddon tell?  

STEP TWO: Now synthesize Christopher’s, Judy’s, and Haddon’s stories into a 
claim about the novel’s meaning. What conclusions about human relationships or 
experiences can the reader draw from putting these various voices into dialogue 
with each other?



Synthesizing Multiple Perspectives 

“Synthesis” is often seen as the process of taking words, ideas and facts from 
multiple sources and incorporating them in a new text to support a claim or an 
argument. In a fictional world such as a novel, each character represents a 
different point of view; the implied voice of the novelist is another voice in 
the conversation. 
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Questions? Comments?


