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Assigning Reading: A Checklist 

Faculty often complain that students don’t read the assigned text until after the in-class discussion.  What 

students are telling us with this behavior is that they don’t like to read difficult texts cold.  They want to have a 

purpose for reading that helps them decide what to look for in the text, what might be important and what 

might not be.  They want to see how to make connections between the reading, the purposes of the course, and 

their own thinking.   

The framework below is designed to help instructors think about creating a context and a process for the 

reading assignment.  Of course, it is not necessary to design activities and experiences for each category in the 

framework, but even a bit of prereading will increase student engagement and lead to better discussions.  At the 

very least. make sure your students know why the text is a part of your course.  If students are going to write 

about a text, or use the text as part of a sequence of readings that lead to a writing assignment, you may want 

to “backward map” the reading activities from the writing assignment, so that the reading activities build 

naturally toward it.   

Prereading  

Getting Ready to Read—What do students already know that is relevant to this text?  How can you bring 

out this knowledge? 

Exploring Key Concepts—What important concepts or questions in the text could students think about 

before reading it? What tasks or activities would help them do this? 

Surveying the Text—What do you want students to notice in or about the text before they read?  This might 

include the author, the publication date, the place of publication, the title, subheads, illustrations, charts, 

diagrams, etc.   

Making Predictions and Asking Questions –What predictions or assumptions might readers make about the 

content or arguments of the text? Making predictions causes the reader to engage with the reading to see if 

the predictions are borne out. 

Understanding Key Terms—Are there key terms in the text are crucial to understanding, yet might be 

difficult for some students?  Perhaps they could be listed and discussed prior to reading.   

Reading  

Reading for Understanding –As students read the text for the first time, what should they be looking for?  

Are they looking for answers to particular questions?  Are they trying to understand concepts?  Are they 

looking for data?  It is often best to read for understanding first (play the believing game) and then read 

critically (play the doubting game) later.   

Considering the Structure of the Text –What should students notice about the structure and organization of 

the text?  How can understanding the structure help them read and use the text? 



Noticing Language—Are word choices and stylistic effects important factors in interpreting this text?  How 

can you help students notice these choices? 

Annotating and Questioning the Text—How should students mark-up the text as they read?  What sorts of 

things should they highlight or underline?  What kinds of annotations or questions should they write? 

Postreading  

Summarizing and Responding—How can you help students express the ideas and arguments of the text in 

their own words? 

Thinking Critically—How can you help students challenge the ideas of the text (play the doubting game)?  

How does this text connect with other texts that might offer other perspectives or positions?   

Reflecting on the Reading Process—It may be useful for students to reflect on what they learned from the 

reading, or how it affected their knowledge or beliefs. 

Writing  

Considering the Writing Task—How do you want students to use the material from the text?  What writing 

skills and rhetorical strategies do you want them to work on?  What writing task will best help students do 

these things?  (You may want to share your scoring guide or rubric with students at this point in the 

process.) 

Format or Genre—What format should students use?  Is this an essay, a report, a letter, a memo, or other 

genre?  Do they have a model for it? 

Audience and Writer’s Role—Who is the real or imagined audience for the writing?  What role is the writer 

playing? (Citizen, interested party, professional in training, etc.) 

Documentation—What documentation system should students use to indicate when they have used ideas, 

words, or information from the text?   How can you help students learn to quote, paraphrase, and 

summarize their sources appropriately and document them accurately? 

Revising and Editing  

Responding to the Writing –How can you help your students improve their drafts?  You might consider peer 

review groups, a revision checklist, a writing center visit, and other measures to make sure that the draft is 

in good shape for you to review.    

Evaluating Final Drafts—How will you grade the final product?  Consider creating a scoring guide or rubric 

that reflects your grading criteria.  It is best to give the most feedback on an earlier draft that will be revised.  

Comments on final drafts can be minimal. 

Reflecting on the Writing Process—It may be useful to have students reflect on what they have learned 

from writing this assignment and how they can improve future writing that they do. 


